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Abstract 
The literacy level of the existing population of Turkish Republic, which had come out of war, was quite low, and eighty percent 
of the population lived in villages. In order to provide villages with schools, the project of Village Institutes was put into practice. 
In the music education, which was one of the compulsory courses in Village Institutes, folk songs and games which students 
compiled from their own villages were both notated and sang. Aşık Veysel, who was one of the qualified instructors served in 
Village Institutions and latest great models of the tradition of amorousness, taught students how to play a stringed instrument as a 
qualified ballad instructor in 18 village institutions throughout the country as from 1941and he compiled and sang folk songs 
with them. Thus, folk songs’ being learned and popularized were realized via village Aşık Veysel, a qualified instructor served in 
there, has an important place institutes. 
Corresponding gulsen g. erdal Tel: +23 444747839 
Email: gulsen g. erdal 
1.  Introduction 
The literacy level of the existing population of Turkish Republic, which had come out of war, was quite low, and 
eighty percent of the population lived in villages. In order to provide villages with schools, the project of Village 
Institutes was put into practice. Hasan Ali Yücel, the Minister of National Education of the current period, and 
İsmail Hakkı Tonguç, the General Director of Primary Education, founded Village Institutes on 17 April 1940 in 
order to train the rural children in science, music and art, to increase their manual skills and to provide them with 
occupations. The program of the institutes included cultural, agricultural and technical courses in the Village 
Institutes System, which was legalized in 1940. However, the most important problem was the lack of teaching 
staff. While the graduates of all kinds of secondary vocational schools were appointed as teachers, illiterate people 
who could be useful for the institutes in their fields were appointed as “qualified instructors”. In the music 
education, which was one of the compulsory courses in Village Institutes, folk songs and dances which students 
compiled from their own villages were both notated and sang. Aşık Veysel, who was one of the qualified 
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instructors served in Village Institutions and latest great models of the tradition of amorousness, taught students 
how to play the stringed instruments as a qualified ballad instructor in 18 village institutions throughout the 
country as from 1941and he compiled and sang folk songs with them. Thus, folk songs’ being learned and 
popularized were realized via village institutes. 
2. The Republic Period and the Reasons of Village Institutes 
Village institutes, which can be defined as the reflection of Atatürk’s Republic Village Project, was “Grassroots 
Development” project which belonged to Turkish State. They were founded with the idea of intelligent primary 
school graduates’ from villages going to villages again and working as teachers after being trained at these schools 
by the Minister of Education, Hasan Ali Yücel, with the efforts of Hakkı Tonguç, under the auspices of the current 
Prime Minister, İsmet İnönü, having regard to the fact that almost entire Anatolia lacked schools and teachers. The 
most important fact about village institutes is that they were institutions which Turkey reached naturally and 
compulsorily for the education problem emerging as a result of the joint efforts and trials (Meydan,2012,p.90-91). 
According to the current conditions, the young Turkish Republic had important reasons to open those schools. It was 
the philosophy of village institutes to raise village based teachers who could be beneficial for villages with pruning 
shears, picks, shovels, etc in their callused hands rather than pens and books (Akyüz, 1994,p.339). The majority of 
the country’s population lived in villages. But the numbers of schools in villages were low. In addition, the teachers 
who were sent to those schools had difficulty in adapting to the village environment. Those teachers were not able to 
meet the needs of villages which were not restricted to literacy. The necessity that the awareness of Turkish 
peasants, who had an important role in winning the War of Independence, should be raised with the help of institutes 
and they should gain the republic citizen qualification was one of the leading reasons. It was aimed that peasant 
population would be integrated into the republican regime and participate in the modernization process (Akşin, 
1989,p.428)- On 17 April 1940, during the ministry of Hasan Ali Yücel, institutionalization was realized by enacting 
the Village Institutes Act (Yamaner, 1999, p.136). 
The new Republic aimed that the government took urgent measures to solve the education problem standing in 
front of the modernization and experts were brought from abroad to determine the situation. In 1924, American 
educator, J. Dewey was invited. Dewey stayed in Turkey for 2 months and prepared a report on educational 
structuring (Dewey,2010, p,1). Following these works, the village institutes project was put into practice in order to 
raise a new type of intellectual who understood the language of villagers to solve the problems such as not only 
illiteracy but also fighting with infectious diseases and saving production from primitive techniques. 
 
2.1. The objectives, training programs and teaching staff of village institutes 
Village institutes implemented a training program which would unearth and develop the individual talents of 
students and teach the students to benefit from the opportunities of the contemporary world (Meydan, 2012, p.94).  
The institutes were open throughout the year and the students went on a 45-day-vacation alternately. Returning from 
vacation, the students had to introduce the samples of plant and animal species, hand-craft-works and folk songs 
they collected from their villages to the institute. The students also had to gather information about their villages and 
represent the institute in their villages (Kirby,2000,p.253). “On-the-job-training” approach prevailed at the institutes. 
There was an implementation school similar to the one the graduate teachers would work at each institute. That 
implementation school, which consisted of a workshop, classrooms, a barn and poultry, a garden for a variety of 
agricultural activities, a wood, a playground for children, a teachers’ lodging building and a field for the nutritional 
requirements, provided the prospective teachers with an internship opportunity. Thanks to that school, teachers did 
not have adaptation problems in the villages they worked (Arayıcı, 1999, p.238). 
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It was aimed to train health and agriculture staff together with village teachers at the institutes to work in villages. 
Village institutes had three action principles. These were activity or business principle, public education or 
community principle, democratic education or self-education principle. (Binbaşıoğlu, 2009, p.552). The first official 
program of the village institutes dated back to 1943.  Some of the courses in the program consisting of cultural, 
agricultural and technical fields were as follows: 
Agricultural field: field agriculture, horticultural agriculture, zootechnics, etc; 
Technical field: masonry, forging, farriery, carpentry, etc; 
In cultural field, there were Turkish, chemistry, physics, mathematics, music, etc courses. (Akyüz,1994,p.340). One 
of the problems of the village institutes was the failure in constituting the teaching staff.  While the graduates of 
high schools, elementary schools and all kinds of secondary vocational schools were appointed as teachers, the ones 
who had skills which might be useful to the institutes ranging from completely illiterate people and local artists to 
craftsmen were assigned as “qualified instructors”. To solve this problem, Hasanoğlan “Higher Village Institute” 
was opened.  Hasanoğlan Village Institute was built by the village institute students who founded the other village 
institutes and the teachers who graduated from village institutes built the village schools with the help of villagers 
using the tools including up to 150 pieces given to them according to their branches and the villages they would be 
sent to and they taught the villagers both the modern agricultural techniques and how to read and write and even 
how to play musical instruments (Vikipedia). 
2.1.1. Culture, Art and Music Education at Village Institutes 
In the multi-directional education program adopted by the institutes, there were recreational activities such as 
literature, art, music and sports as well as general culture and skills. It was the village institutes which enabled folk 
songs and folk dances to be learnt and popularized throughout the country. The village institutes, established in rural 
areas in 21 different regions, accepted students from villages and so provided that folk songs, folk dances and other 
cultural activities of each region were spread country-wide. In music education which took place among the 
compulsory courses, folk songs and folk dances students compiled from their own villages were notated, played and 
vocalized periodically. Each student was obliged to play a musical instrument. All traditional data belonging the 
popular culture was processed by the institutes. Institutes fulfilled the requirements of music courses for the 
requirements of universal music education while they transferred the traditional values to prospective teachers based 
on the local heritage of the country in music courses.  
 
2.1.1.1. Qualified Instructors in Music Education from Traditional to Universal at Village Institutions and Aşık 
Veysel Model and His Contributions to Education 
A. Veysel taught students at the institute how to play bağlama, an instrument with three double strings. He 
had the opportunity to meet a lot of intellectuals and artists at the schools he taught. Veysel, one of the latest 
representatives of amorousness tradition, worked at 18 village institutions across the country as a “qualified folk 
songs instructor” as from 1941.  He compiled folk songs together with the students. Village institutes influenced 
Minstrel Aşık Veysel highly and the friendly environment and principle enthusiasm at the institutes were reflected in 
his poems. He produced his works such as “Toprak (Earth)”, “Gidiyorum gündüz gece (I am going day and night)” 
at the institute. Thanks to institutes, 
*Folk songs were popularized. 
*Folk songs and folk dances of each region spread nationwide.  
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*Village institutes set an example of education protecting their own culture with the “qualified instructors” 
implementation as they were pioneering institutions in every field. 
*Traditional cultural factors came out and became known countrywide. 
*It was enabled that educational principles and methods which only took place in the course books and could 
not reach schools and classes with the effect of the traditional education were put into practice in the nature (Çıkar, 
1998).  
Aşık Veysel successfully fulfilled his duty in the introduction, survival and transmission of the traditional 
culture (Sulaoğlu, 2011).  
 
Conclusions and Recommendations 
Village institutes were institutions which launched and perpetuated firsts in many fields. As a matter of fact, folk 
songs which students compiled from their own villages were notated and sang in music education field. Numerous 
folk songs and folk dances from different regions reached the students of the institutes, and villages and cities with 
the teachers trained there. Thus, the impact of the village institutions enterprise on the development of the folklore 
was evident. Aşık Veysel was of capital importance in the transmission of this culture and proved the efficiency of 
the concept of “qualified instructiveness” on the transmission of the popular culture. From this point of view, it can 
be recommended for young researchers that qualified instructors are given full play, and attached greater importance 
and cultural values of each region are supported and protected with local performers in the folklore studies in 
academic environments. The greatest contribution of the village institutions to education was to put the educational 
principles and methods which only took place in the course books and could not reach schools and classes due to the 
traditional education into practice in the nature. They gave epitomes of these. Thousands of prospective teachers. 
learnt them through experience and transferred them to the schools they went to. Village institutes conveyed the 
Turkish Republic revolution to villages and made a major contribution to education in order to train people who 
could think revolutionarily, democratically, secularly and scientifically in all circumstances. Folk songs and dances’ 
being learnt and popularized were realized via village institutes. Aşık Veysel, a qualified instructor served in there, 
had an important place. 
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